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Review of the Literature

The 1995 report, “Teachers and Technology: Making the Connection,” from the 

Congressional Office of Technology Assessment found that 30% of a district’s technology 

budget should be spent on teacher training. Prior to that finding money had primarily been 

spent of purchasing hardware and software with little spent on professional development 

(Poplin, 2003). But successful professional development models must also be shown to have a 

significant impact on student achievement (Guskey, 2003). It is important to know going into 

the professional development what the expectations are in order to, in the end, determine if it 

is successful because “What You Measure Is What You Get (WYMIWYG)” (Huitt, 1999). 

Knowing that there are expectations in the end will keep educators focused on the task instead 

of turning collaboration into opportunities to “block change or inhibit progress” (Guskey, 2003). 

Professional learning groups, training trainers, and web-based training are all effective means of 

reaching a variety of audiences and effective for a variety of purposes.

Theme of Satisfaction 

The community in which professional development takes place help guides the type of 

development needed. Opportunities that are designed to improve teacher knowledge in content 

and/or pedagogy are more effective in economically depressed areas or stressed schools that 

have difficulty retaining teachers (Guskey, 2003). Teachers in those communities may have 

higher job dissatisfaction, and so schools with higher attrition rates will employ more teachers 

who are new to the profession (Woods, 2004) as 50% of new teachers leave the profession 

within the first five years. Teachers in more affluent areas would gain less satisfaction from 

these types of development and desire different experiences that would enhance their knowledge 



of content while acknowledging basic knowledge and experience (Guskey, 2003). Without 

job satisfaction, though accurate measurement is difficult, and this includes professional 

development opportunities available, attrition rates in the teaching profession grow (Woods, 

2004).
Theme of Reflection

Reflective practice is often best illustrated by the National Board for Professional 

Teaching Standards, as their National Board Certification is based on reflective practice as 

professional development. “The formal knowledge teachers rely on accumulates steadily,

yet provides insufficient guidance in many situations. Teaching ultimately requires judgment, 

improvisation, and conversation about means and ends. Human qualities, expert knowledge and 

skill, and professional commitment together compose excellence in this craft,” (2002). Rebecca 

Sipe writes, “As much as we value time to reflect on our practice...the demands of our work 

make those moments difficult to find,” (2003). Relective practice can, with time set aside, be a 

satisfying experience and inspire teachers to continue to grow.

Theme of Collaboration

Teachers often work in near-seclusion from one another; the most prominent theme is of 

collaboration, this is essential in professional development and permeates all types of 

professional development opportunities. Rebecca Sipe (2002) grew as an educator through her 

involvement with the National Council of Teachers of English. Woods and Weasmer stress the 

importance of teaching professionals becoming “active participants” in collegial investment, 

leadership, support meetings, and mentoring (2004). And three of the four models of professional 

development outlined by Polin (2003) recommend interaction with peers.

 

Effective Models of Staff Development



Professional Learning Groups

Collaborative groups for professional development take on different appearances, 

from school-based groups to university partnerships. Sometimes the groups have a coach or 

a mentor (Poplin, 2003) and sometimes staff works through problems via discussion groups. 

Professional learning groups have the ability to encourage sustainability and accountability in 

schools and across the curriculum (Wright, 2010 via Jenson, 2002, Guhlin, 2002, and Willis, 

2002). Partnerships between schools and universities foster educational change through one-on-

one collaborations and consultation models as direct relationships between university faculty and 

teachers (Goodnough, 2005).

Training Trainers

This model of professional development, training trainers, is often used in technology 

training. “Extremely effective for reaching large audiences,” (Poplin, 2003) because master 

teachers are selected and then take their knowledge back to their own communities where 

they teach colleagues. This is the model that was used by the Anchorage School District 

for the Technology Teacher Leader program, a grant that brought deeper understanding of 

technology integration to every school in the district over seven years. Grant recipients then 

taught inservices in technology integration to the staff at their schools, furthering technology 

integration and deepening their own knowledge. The Master Technology Teacher program that 

was established in 2000 in Alabama (Wright, 2010) was the result of a university partnership. 

Web Based Training

Web-based training is used in the Anchorage School District through a subscription to 

Atomic Learning, Inc. This type of professional development usually has a more specific focus, 



with the goal being to deepen the understanding of individuals and refining specific skills. Poplin 

(2003) reports that it is used in the Virtual High School project to prepare classroom teachers to 

teach online. In Anchorage, Atomic Learning utilizes video tutorials to teach specific programs 

and skills within computer programs.
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